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Abstract 
Teaching L2 is a very broad area. It includes skills, vocabulary, grammar, and etc. Having positive or negative 
attitude toward L2 you learn directly affects your proficiency level in L2. Changing negative attitude toward L2 into 
positive or helping learners to have positive attitude toward L2 may be one of the most important steps in L2 
teaching. This study aimed at investigating the effects of teaching core values in L2 which is actually done in learner 
L1. In order to see if there is any effect o
and quantitative research were conducted. In quantitative part, students were interviewed, observed and analyzed 
through their documentation. In qualitative part, students were given a survey questionnaire at the beginning and at 
the end of the research.  Results were compared with the help of SPSS. Quantitative and qualitative results showed 
aching core values in L2.  
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 "Attitudes are associations between attitude objects (virtually any aspect of the social world) 
and evaluations of those objects". 
 "Attitudes are lasting evaluations of various aspects of me social world-evaluations that are 
stored in memory". 
 Attitude: a set of opinions whether rival or acceptable which can support & take up the ideas 
& thoughts or can hinder & oppose them to attempt preventing the subject & its frequency. 
 "A relatively enduring organization of beliefs, feelings, and behavioral tendencies towards 
socially significant objects, groups, events or symbols".  
In their book, Hogg & Vaughan (2005:150-
as follows: 
 Positive attitude: it is taking decision of acceptance or reaction that agrees the attitude we 
met or it is the attitude that reveals the advantages of the subject to take up its value. 
 Negative attitude: is the attitude that reveals the disadvantages of the subject to dismiss it and 
to weaken its strong attitude.  
Eagly & Chaiken( 1993: 1) however, defines "attitude" as "a psychological tendency that is 
expressed by evaluating a particular entity with some degree of favor or disfavor". In my research, L2 is 
tried to find some information about what our attitudes toward L2 should be. I have come across many 
attitude toward the self, 
the native language group, and the target language g
asserted that "that second language learners benefit from positive attitude and that negative attitude may 
lead to decreased motivation and, in all likelihood, because of decreased input and interaction, to 
attitude towards the teacher may make students more at ease and relaxed, in which case they will "seek 
out intake by volunteering and may be more accepting of the teacher as a source of intake"  
 
Yashima(2002) also found that motivated students have greater self-confidence in their second 
language, resulting in a greater willingness to communicate. Student's ability to learn a second language 
can be influenced by their attitude toward the target language, the target language speakers and their 
culture, the social value of learning the second language, and also the student's attitudes towards 
themselves as members of their own culture (Ellis, 1994).  According to Gardner (1985: 10) attitudes are 
a component of motivation, which "refers to the combination of effort plus desire to achieve the goal of 
learning plus favorable attitudes towards learning the language." Another study (Inal et all, 2005) also 
suggest that there is a significant relation between student academic achievement and student attitude 
towards foreign language 
big problem as English teachers. Most of the time students have negative attitudes towards English. 
language of power and want to have an access 
to this power by mastering it, but on the other hand they question its dominance and show negative 
attitude towards learning English.  Reading and discussing the contents that are related to their school and 
lives can be a good way to attain this goal. Giving brief information about content based instruction or 
approach can be beneficial at this point. Briton, Snow and Wesc -based instruction 
aims at eliminating the artificial separation between language instruction and subject matter classes which 
-based instruction can be an effective tool 
for  
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According to Stoller (1997), one of its most important benefits is that it lends itself to the natural 
teaching of the four language skills. Meaningful authentic materials and activities have real-world 
relevance, provide the chance for students to examine the task from diverse points of view, enhance 
cooperation and reflection, and provide learners with "access to a whole wealth of cultural material which 
can stimulate 
as possible, the teacher should present information through diverse media: realia, graphs, demonstrations, 
pre-reading, and pre-writing strategies. The focus of the instruction should be motivated by the content to 
be learned which will help identify the language skills required to learn that content, and the reasoning 
 
 
indicating that brains construct themselves through life experiences. The more stimulation received, the 
greater the learning. Emotion, experiences, and learning of meaningful information strengthens useful 
develop communicative competence, learners must have extended opportunities to use the second/foreign 
language productively. Thus, in addition to receiving comprehensible input, they must produce 
comprehensible output; in other words, explicit attention must be paid to the productive language 5 skills 
s must go through a real-world 
a range of language functions and structures available, and these should map neatly onto the language 
 
  
3. Theoretical Framework  
 
learning L2, which is English; although they know that learning English will be helpful in their all lives. 
Even some students hate to learn English. According to my observations, they have seemed unwilling and 
bored as compared to other lessons. I have reached this conclusion after observing my students in other 
lessons and talking to their teachers. I will also apply a survey which measuring this tendency.   Owing to 
nature of my workplace, we all, as a teacher, are advised to teach them some core values which they need 
in their working area in their native language. These values include determination, creative thinking, 
positive thinking, responsibility, self confidence, being in harmony with the environment.  This means we 
may mention this core values in each day for about ten minutes in lessons by stopping teaching English 
and not speaking even in English. You are using their mother tongue, which is Turkish. At this point I 
have realized something. When students start to talk about this core values, they seem more willing, 
enthusiastic and energetic according to my observations. To reach this conclusion, I have also talked to 
some of my colleagues.  I have come to an agreement that they have also such kinds of opinions like me. 
To support my thesis, I will also ask a question measuring their tendency to such topic.  
 
 Therefore I have come up with an idea. If I teach these values with stories in power points in 
English as if it were a usual English lesson, what can be the results? I mean whether their attitudes 
towards English change or not. I will present my students some stories whose main ideas are 
determination, creative thinking, positive thinking, responsibility, self confidence, harmony with their 
environment. These will be presented in appendix. These Power Points all will be in English. I have been 
or positively.   
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4. Hypothesis  
My research will be of a qualitative one; therefore, my hypothesis will be formed at the end of 
the research following my explorations thereafter.  
Repeating my research question will be helpful at this point to give an idea of the research 
 
 
5. Basic Characteristics of the Research  
Nature of my topic requires using qualitative research. Owing to the nature of my topic, 
exploratory type of research will be conducted through all process. My goal is to explore the effects of 
data because my documents will be first hand sources that I will obtain directly from participants who 
have gone through this value teaching process. In addition, this qualitative research is flexible. I have 
active role to change something.  
 
 
6. The Unit of Analysis  
           The unit of analysis will be young adult male learners of English at a university prep-level 
institution. They are 19 years old. Throughout this research, I will observe them in their lessons.  
 
7. The Population  
are 17 students.  Transferability of my 
research to whole group will be one of my aims in this process.  
 
8. Sampling Method  
            Owing to nature of my research, my sampling method is purposive sampling. I have thought they 
are appropriate for my research.   
 
9. Details of the Research 
The qualitative approach requires a rich description of data. (Othman, 2011: 3). To reach a rich 
description data, I will use observations, interviews. In addition, I will want my students to write 
paragraph about their attitudes towards L2 in order to confirm validity of the data with document analysis. 
This takes my research to data triangulation.  
 
 I have chosen interview technique because it will provide me opportunities to research topic 
deeply. I will ask open e
attitudes towards L2. Open ended interviews give freedom to the respondents to speak their mind freely 
(Othman, 2011:4). Interviews will take approximately twenty minutes to thirty minutes. A conversation-
discussion based approach will be adopted for the interviews. The idea of having such an approach is due 
to the sensitivity of the topic, thus, a more interactive situation is preferred.  
 
I will observe my students through this research to attain my goal about to what extent their 
attitudes towards L2 will change through this type of teaching process. I will take some notes at the time 
of observations. 
 
 In document process, I will ask one open ended question which will take me directly to the 
result. This also takes twenty or thirty minutes. Question in the document process and interview will be 
about their attitude toward L2 in the past and now. 
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At the beginning of my research, I will give my students questionnaire seeking their attitude 
towards L2 and discussing the core values in class. I will use this type of teaching in just one of my 
my control group.  At the end of the research, the same questions will be used to see the effects of this 
process. At this point, I should say that this gains my research a quantitative feature. Likert scale that will 
be used at the beginning and at the end of the research have been created by me. It will be presented in the 
appendix. 
 
  
10.Data Analysis  
Since this research has qualitative and quantitative features, dividing analysis into two parts will 
be helpful.  
 
10.1. Qualitative Part  
Nature of my topic has required using qualitative research .Owing to the nature of my topic, 
exploratory type of research has been conducted through all process. My goal has been to explore the 
 not to explain what it is. I have also used 
primary source data because my documents are the first hand sources that I obtained directly from 
participants who have gone through this value teaching process. To reach a rich description data, I have 
used observations, interviews. In addition, I have wanted my students to write paragraph about their 
attitudes towards L2 in order to confirm validity of the data with document analysis.   
 
ures. In interview, 
document analysis, I have chosen four students because I have thought they have been convenient for this 
purpose since they have seemed so involved in my process and they are also students who are known as 
sleepy and bored students before. They are engaging in my lesson with their willing participation.  Their 
names are MA, UK, FK, and AU. Firstly, I have given them a piece of sheet in which they have written 
their impressions about discussing core values in English for three weeks. Then I have interviewed them 
as a focus group with semi- structured style. I have prepared questions before but I also created questions 
during the interview since I thought I was close to attain my goal via asking these questions. With the 
help interview, document analysis in addition to my observation which I have reached by taking notes in 
each lesson, I will try to give some information about what has happened throughout my research.  
 
Since I have six stories discussing core values, each day I have used one of the stories in the 
reading this story, for five minutes we discussed how determination is important for our life. According to 
my observation, students seemed very active through this process. In the past, some of my students had 
or yawning. However, in my control group sleeping problems became more common although I harshly 
told them not to do. After presenting story, I have had some dialogues with my students:  
 
 
-  
 
In the interview which has occurred in the class on October 26. Students felt comfortable while we were 
drinking tea. We were discussing why learning English is so important. Then I asked a question. There 
were some dialogues supporting my observation:  
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ould send them as an e 
 
 
In document analysis in which students write their opinion about how this process affected them. 
ally fine. I even now remember the story which is about 
 
 
In the second week, I went on powerpoint. We also discussed the subject matters in English. 
After presentation, we had a dialogue during the lesson in Turkish. I want to tell my observation with the 
dialogues.  
 
 information about my issue) 
 
 
 
 
 
mean by saying joy, what kind of joy do you mean? (Seeming 
surprised and asking more clarification) 
but discussing them in English made me surprised. Being able to discuss such kind of issues in English 
 
 
 From the dialogues, it can be inferred that students started to like discussing the core values in 
English. In the interview section, we also had some dialogues which supported this thesis. 
 
ctually being able to discuss these matters 
 
 
sh but in a different lesson. Everybody were talking and 
 
  
       ur attitude 
 
whether I like English or not but I feel good in the English lesson.  
relaxed in English lesson nowadays.  
FK: I think discussing core values in English is a good idea. We have discussed the core values within ten 
minutes. These ten- minute discussions were enough to make us awake during the English lessons.  
AU : I think talking about some issues which are unique to us in English was something provoking.  
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forced myself to speak in English. [Thinking a little] It was very different experience for me. I can tell 
that I lik  
 Their papers also give some information about this issue. Here are some statements done by my 
students: 
sleepy or bored either. When you consider my past habits [by laughing], it was noticeable that I have 
 
 
discussing core values was very incentive. Core values are very crucial for us. While my 
friends were discussing core values in English, I felt I should also participate in the lessons.  
 According to my observation, in the past I used to warn them a lot not to sleep because they 
were too sleepy and unwilling in the lessons. After I started to discuss core values in English with my 
them to want permission before speaking. This means nearly all of them have volunteered to talk. In my 
sleepy and unwilling. I also shouted at some of them during the lessons. In 
encounter any discipline problems at all. 
 
10.2. Quantitative part  
As I have also mentioned before, my research has some quantitative features. I have used likert 
scale before and after research to see what has changed. I am having also two - classroom students who 
have served as a control group and experimental group in which core values have been taught in L2. In 
each class, I have ten lessons in two days in a week.  I will explain the results of this part using SPSS. 
While entering data to SPSS, I have entered data of four groups. Actually they were the results of two 
classrooms with pretests and post tests. Group 1 which I have taught core values in L2 is my experimental 
group with its .  Group 2 which I have gone on my usual lessons is my control group with 
its post-test results. Group 4 which I have gone on my usual lessons is my control group with its post test 
results. For each question, there are five choices. The choice 
respectively.  
 
What was expected, there would be a difference between group 1 and group 3 results since we 
results of group 2 and 4 since usual English lesson went on in this class. We also expected huge 
difference between group 3 and group 4 since these were results of post test which were conducted in 
both experimental group (group 3 ) and group (4). At this point showing the results of our quantitative 
results may be helpful to understand the process.  
 
In this study, question 1 is very crucial because it will tell the results of this study. It was directly 
related with the attitude of students towards L2.In this question it is asked whether learners like L2.  
However we d
asked whether learners like discussing each core value such as determination, positive thinking etc. When 
we look at the degree of significance of questions, it is clear that the first question stands strikingly with 
its significance degree.  The next chart will explain everything related to quantitative part of this study. 
10.3.Post Hoc Tests 
Multiple Comparisons 
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Tukey HSD 
Depend
ent 
Variabl
e 
(I) 
Group 
(J) 
Group 
 95% Confidence Interval 
Mean Difference 
(I-J) Std. Error Sig. Lower Bound Upper Bound 
Q1 1 2 ,412 ,317 ,568 -,43 1,25 
3 -1,529* ,317 ,000 -2,37 -,69 
4 ,412 ,317 ,568 -,43 1,25 
2 1 -,412 ,317 ,568 -1,25 ,43 
3 -1,941* ,317 ,000 -2,78 -1,10 
4 ,000 ,317 1,000 -,84 ,84 
3 1 1,529* ,317 ,000 ,69 2,37 
2 1,941* ,317 ,000 1,10 2,78 
4 1,941* ,317 ,000 1,10 2,78 
4 1 -,412 ,317 ,568 -1,25 ,43 
2 ,000 ,317 1,000 -,84 ,84 
3 -1,941* ,317 ,000 -2,78 -1,10 
Q2 1 2 ,000 ,209 1,000 -,55 ,55 
3 -,059 ,209 ,992 -,61 ,49 
4 ,000 ,209 1,000 -,55 ,55 
2 1 ,000 ,209 1,000 -,55 ,55 
3 -,059 ,209 ,992 -,61 ,49 
4 ,000 ,209 1,000 -,55 ,55 
3 1 ,059 ,209 ,992 -,49 ,61 
2 ,059 ,209 ,992 -,49 ,61 
4 ,059 ,209 ,992 -,49 ,61 
4 1 ,000 ,209 1,000 -,55 ,55 
2 ,000 ,209 1,000 -,55 ,55 
3 -,059 ,209 ,992 -,61 ,49 
Q3 1 2 -,176 ,242 ,885 -,81 ,46 
3 ,059 ,242 ,995 -,58 ,70 
4 -,176 ,242 ,885 -,81 ,46 
2 1 ,176 ,242 ,885 -,46 ,81 
3 ,235 ,242 ,765 -,40 ,87 
4 ,000 ,242 1,000 -,64 ,64 
3 1 -,059 ,242 ,995 -,70 ,58 
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2 -,235 ,242 ,765 -,87 ,40 
4 -,235 ,242 ,765 -,87 ,40 
4 1 ,176 ,242 ,885 -,46 ,81 
2 ,000 ,242 1,000 -,64 ,64 
3 ,235 ,242 ,765 -,40 ,87 
Q4 1 2 -,118 ,224 ,953 -,71 ,47 
3 -,235 ,224 ,722 -,83 ,36 
4 -,294 ,224 ,560 -,89 ,30 
2 1 ,118 ,224 ,953 -,47 ,71 
3 -,118 ,224 ,953 -,71 ,47 
4 -,176 ,224 ,860 -,77 ,42 
3 1 ,235 ,224 ,722 -,36 ,83 
2 ,118 ,224 ,953 -,47 ,71 
4 -,059 ,224 ,994 -,65 ,53 
4 1 ,294 ,224 ,560 -,30 ,89 
2 ,176 ,224 ,860 -,42 ,77 
3 ,059 ,224 ,994 -,53 ,65 
Q5 1 2 -,118 ,254 ,967 -,79 ,55 
3 -,059 ,254 ,996 -,73 ,61 
4 -,294 ,254 ,655 -,96 ,38 
2 1 ,118 ,254 ,967 -,55 ,79 
3 ,059 ,254 ,996 -,61 ,73 
4 -,176 ,254 ,899 -,85 ,49 
3 1 ,059 ,254 ,996 -,61 ,73 
2 -,059 ,254 ,996 -,73 ,61 
4 -,235 ,254 ,791 -,90 ,43 
4 1 ,294 ,254 ,655 -,38 ,96 
2 ,176 ,254 ,899 -,49 ,85 
3 ,235 ,254 ,791 -,43 ,90 
Q6 1 2 ,235 ,244 ,771 -,41 ,88 
3 -,118 ,244 ,963 -,76 ,53 
4 -,059 ,244 ,995 -,70 ,59 
2 1 -,235 ,244 ,771 -,88 ,41 
3 -,353 ,244 ,477 -1,00 ,29 
4 -,294 ,244 ,627 -,94 ,35 
3 1 ,118 ,244 ,963 -,53 ,76 
1422   Süleyman Ünal and İrfan Sarı /  Procedia - Social and Behavioral Sciences  70 ( 2013 )  1413 – 1423 
2 ,353 ,244 ,477 -,29 1,00 
4 ,059 ,244 ,995 -,59 ,70 
4 1 ,059 ,244 ,995 -,59 ,70 
2 ,294 ,244 ,627 -,35 ,94 
3 -,059 ,244 ,995 -,70 ,59 
Q7 1 2 ,235 ,243 ,767 -,40 ,88 
3 ,000 ,243 1,000 -,64 ,64 
4 ,176 ,243 ,886 -,46 ,82 
2 1 -,235 ,243 ,767 -,88 ,40 
3 -,235 ,243 ,767 -,88 ,40 
4 -,059 ,243 ,995 -,70 ,58 
3 1 ,000 ,243 1,000 -,64 ,64 
2 ,235 ,243 ,767 -,40 ,88 
4 ,176 ,243 ,886 -,46 ,82 
4 1 -,176 ,243 ,886 -,82 ,46 
2 ,059 ,243 ,995 -,58 ,70 
3 -,176 ,243 ,886 -,82 ,46 
*. The mean difference is significant at the 0.05 level. 
 
The mean difference here is the key point to understand the results. Mean difference is the value 
that indicates the magnitude of the difference between means.  We reach mean difference when we 
subtracted the average value of any group from the average value of other group for particular question. 
results in other questions as we expected. For the first question, mean difference is -1,529*     between 
group 1 and group 3. This makes a perfect sense about how the teaching core values in L2 worked since 
group 1 and group 3 are our experimental group with their pre test and posttest respectively.  
 
At this point, it can be also meaningful to look at the  difference between group 3 and group 4 
since these are post tests of experimental group (group 3) in which teaching core values in L2 was applied 
and control group (group 4) in  which usual English lesson went on.    The mean difference between these 
groups is 1, 941*
other than question 1 as expected. When we compare the result of group 1 to group 3, the significance is , 
000. The significance between group 3 and group 4 is also, 000.  This all means our qualitative findings 
are compatible with quantitative findings.  
 
11 . Conclusion  
 This study was conducted to explore what would happen if we taught students core values like 
determination, positive thinking, creative thinking etc. in their L2 toward which students have negative 
attitude. Teaching of core values was actually done in their L1 before and students seemed to enjoy very 
much. Thinking this inference, we tried to teach core values in their L2. We wanted to see the impact of 
teaching core values in L2 on the attitude of students toward L2. We conducted quantitative research to 
explore the result. What seemed clear to us by interviewing and observing students was that students 
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started to develop positive attitude toward L2. We also supported this thesis with documentation process 
in which students wrote what they thought about learning core values in L2.   We tried to reach 
transferability of research.  To support quantitative research, we also conducted quantitative research with 
34 learners in two classes in which there were 17 students in each. We were aware that 34 students 
research. Quantitative findings supported our qualitative findings. This research can be strengthening by 
conducting quantitative research to a larger groups and this makes findings generalizable. 
 
References  
Brinton, D. M., Snow, M. A., & Wesche, M. (2003). Content-based second language   
instruction.Michigan: The university of Michigan press. 
Brown, H. D. (2000). Principles of Language Learning and Teaching (4th ed.). White Plains, NY: 
Longman. 
Cameron, K. (1999). CALL, Media, Design and applications. Swets and Zetlinger Publishers. 
 
, 18(1), 109.  
Eagly & Chaiken, (1993). The Psychology of Attitudes, Fort Worth, TX: Harcourt Brace Jovanovich 
Ellis, R. (1994). The study of second language acquisition. Oxford: Oxford University Press. 
Gardner, R. (1985). Social psychology and second language learning: The role of attitudes and 
motivation. London: Edward Arnold. 
Hernandez, A. (2003). English learners: Reaching the highest level of English literacy- International 
reading association, chapter 6. pp. 125-149. 
Heo, Y. (2006). Content-based instruction. TESL working paper series, 4 (2). 
Hogg, M.A. & Vaughan, G.M (2005), Social Psychology (4th ed). Prentice Hall. 
s toward Foreign 
Language and Foreign Language Achievement. Dil Dergisi, (130), 37.  
Kennedy, T. J. (2006). Language learning and its impact on the brain: Connecting language Learning with 
the mind through content-based instruction. Foreign language annals,  39 (3). 
Krashen, S. (1981). Second language acquisition and second language learning. Oxford: Pergamon 
Short, D. J. (1991). Integrating language and content instruction: Strategies and techniques.  NCBE 
program information guide series, number 7, fall 
 Snow, M. A. (2001). Teaching English as a second or foreign language. Boston: Heinle &Heinle.pp. 303-
318 
 Stoller, F. (1997). Project Work; A Means to Promote Language Content. English Teaching  Forum, 
35(4), 29-37. 
Yashima, T. (2002). Willingness to communicate in a second language: The Japanese EFL  context. 
Modern Language Journal 86 (l): 54-66. 
